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令和７ 年度採用　 高等学校　 英語

教科（ 科目） 受験番号

英語

１ 　

【 １ 】　 In the follow ing English sentences （ １ ） to （ ３ ）, choose the m ost appropriate w ord 

or phrase in parentheses from  ① to ⑤ below .

（ １ ）　 The freezing point of alcohol is m uch low er than （ 　 　 　 ） w ater.　   

解答番号は１ １ 。

①　 a

②　 its

③　 that of

④　 those of

⑤　 w hose

（ ２ ）　 He （ 　 　 　 ） for ten hours. Let’s w ake him  up.　 解答番号は１ ２ 。

①　 sleeps

②　 is sleeping

③　 have slept

④　 has been slept

⑤　 has been sleeping

（ ３ ）　 They w ere spreading the road （ 　 　 　 ） tar.　 解答番号は１ ３ 。

①　 to

②　 on

③　 for

④　 w ith

⑤　 as
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【 ２ 】　 Com plete each sentence by arranging the w ords w ithin each {　 　 }. T hen choose 

the appropriate w ords to fill in the blanks indicated w ith num bers,（ 　 １ 　 ） and 

（ 　 ２ 　 ）. A nsw er the m ost appropriate com bination from  ① to ⑤.

（ １ ）　 Ａ : Kids eat far too m uch junk food.

 Ｂ :  Y eah , but it is har d  to （ 　 １ 　 ） （ 　 　 　 ） （ 　 　 　 ） （ 　 　 　 ） （ 　 ２ 　 ） 

（ 　 　 　 ）. They think they’re boring.　 解答番号は１ ４ 。

 [based on English Collocations in Use : Intermediate]

{ to / get / nourishing / them  / eat / m eals }

①　 １  get ２  nourishing

②　 １  them  ２  to

③　 １  eat ２  nourishing

④　 １  get ２  to

⑤　 １  them  ２  get

（ ２ ）　 In a discussion of article types, w e f ind the follow ing characterizations in the 

Publication M anual of  the A m er ican Psycholog ical A ssociation （ 7th ed ition）. 

“ Quantitativ e r esearch r efer s to a set of  approaches com m only  used in the 

behav iora l and social sciences and r elated f ields （ 　 １ 　 ） （ 　 　 　 ） （ 　 　 　 ） 

（ 　 　 　 ） （ 　 ２ 　 ） （ 　 　 　 ） num erically represented.”　 解答番号は１ ５ 。

 [based on American Psychological Association ]

{ outcom es / w hich / observed / are / the / in }

①　 １  in ２  observed

②　 １  are ２  w hich

③　 １  in ２  outcom es

④　 １  are ２  observed

⑤　 １  are ２  outcom es

著作権保護の観点により、掲載いたしません。

著作権保護の観点により、掲載いたしません。
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【 ３ 】　 Questions （ １ ） and （ ２ ） are based on the follow ing passage.

　 　 International surveys in education such as PISA  are designed to ① estim ate the 

perform ance in specif ic subject dom ains of various subgroups of students, at specif ic ages 

or grade levels.

　 　 For  the surveys to be considered valid, m any item s need to be developed and 

② included in the f inal tests. T he OECD publications r elated to the assessm ent 

③ fram ew orks indicate the breadth and depth of the PISA  dom ains, show ing that m any 

item s are needed to ④ assess a dom ain as broadly def ined as, for exam ple, m athem atical 

⑤ literacy.

　 　 A t the sam e tim e, it is unreasonable and perhaps undesirable to assess each sam pled 

student w ith the w hole item  ⑥ battery because:

— 　  A fter extended testing tim e, students’ results start to be af fected by ⑦ fatigue and 

this can bias the outcom es of the surveys.

— 　  School ⑧ principals w ould refuse to free their students for the very long testing 

per iod that w ould be required. T his w ould reduce the school participation rate, 

w hich in turn m ight substantially bias the outcom es of the results.

　 　 To ⑨ overcom e the conflicting dem ands of lim ited student-level testing tim e and 

broad coverage of the assessm ent dom ain, students are assigned a subset of the item  

pool. The result of this is that only certain subsam ples of students respond to each item .

　 　 If the purpose of the survey is to estim ate perform ance by reporting the percentage 

of correct answ ers for each item , it w ould not be necessary to report the perform ance of 

individual students. How ever, typically there is a need to ⓪ sum m arise detailed item -level 

inform ation for com m unicating the outcom es of the survey to the research com m unity, 

to the public and also to policy m akers. In addition, educational surveys aim  to explain 

the dif ference in results betw een countries, betw een schools and betw een students. For 

instance, a researcher m ight be interested in the dif ference in per form ance betw een 

m ales and fem ales.

 [based on PISA Data Analysis Manual: SAS®  SECOND EDITION]

（ １ ）　 W hich w ord does the follow ing  def inition （ 　 A 　 ） refer  to? Choose the m ost 

appropriate w ord from  ① to ⓪ .　 解答番号は１ ６ 。

（ 　 A 　 ）:  to succeed in  dea ling  w ith  or  contr olling  a pr ob lem  that has been 

preventing you from  achieving som ething

著作権保護の観点により、掲載いたしません。
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（ ２ ）　 W hich w ord does the follow ing  definition （ 　 B　 ） refer  to? Choose the m ost 

appropriate w ord from  ① to ⓪ .　 解答番号は１ ７ 。

（ 　 B　 ）:  a set of  belief s, ideas or  r u les that is used as the basis for  m ak ing 

judgem ents, decisions, etc.

【 ４ 】　 The follow ing passage has a . A rrange the scram bled sentences A , B, C, 

and D to m ake sense w hen inserted. Then choose the m ost appropriate answ er from  

① to ⑤ .　（ １ ） は解答番号１ ８ ，（ ２ ） は解答番号１ ９ 。

（ １ ）　 　 A s EFL/ESL w r iting  teachers, our m ain activ ities involve conceptualising, 

planning and delivering courses.

Every thing  w e do in the classroom , the m ethods and m ater ials w e adopt, the 

teaching styles w e assum e, the tasks w e assign, are guided by both practical and 

theoretical know ledge, and our decisions can be m ore ef fective if that know ledge is 

explicit. A  fam iliarity w ith w hat is know n about w riting, and about teaching w riting, 

can therefore help us to ref lect on our  assum ptions and enable us to approach 

current teaching m ethods w ith an inform ed and critical eye.

 [based on Understanding Second Language Acquisition]

A .  To som e extent this is true of course, for like any craft, teaching im proves w ith 

practice.

B.  Experience can only be a part of the picture, as our classroom  decisions are 

alw ays inform ed by our theor ies and beliefs about w hat w r iting  is and how  

people learn to w rite. 

C.  A t first sight, this seem s to be m ainly an application of practical professional 

know ledge, gained through hands-on classroom  experience.

D. But there is m ore to it than this.

著作権保護の観点により、掲載いたしません。
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①　 Ｂ  → Ａ  → Ｃ  → Ｄ

②　 Ｃ  → Ａ  → Ｄ  → Ｂ

③　 Ｂ  → Ａ  → Ｄ  → Ｃ

④　 Ｃ  → Ｂ  → Ｄ  → Ａ

⑤　 Ｂ  → Ｃ  → Ａ  → Ｄ

（ ２ ）　 　 Languages change over tim e, but not because of tim e. T hey change because 

each individual speaker brings a distinctly unique subjectivity and transform s the 

voices that preceded him  or her into their ow n. In som e w ays, this transform ation is 

restrained by the inertia of convention, tradition, and history, but change eventually 

com es at a collective level. Each new  w ord, each new  sentence, each new  story, each 

new  attem pt to m ake sense of ourselves and each other is a m icro-step in the 

direction of greater collective intersubjectivity. A n ideological approach to language 

allow s us to appreciate these seem ingly sm all yet grand changes in the journey of 

hum anity . T hese changes beg in at the phonolog ical level w ith subtle shif ts in 

p r onuncia tion . T hese chang es con tinue th r oug h  the lex ica l lev el w ith  the 

“ borrow ing” of w ords, or in som e cases, the dying of w ords. In this chapter w e w ill 

discuss som e of the dif ferent w ays in w hich languages m ay change on the broader 

m acro-scale, and w hat the im plications m ay be for us and our students. 

　 　 Usually changes occur because one language com es into contact w ith another. 

In English, som e tim e around the 1400s and the 1700s, there w as a m ajor shift in 

English phonology, often called the “ Great Vow el Shift.” M any English w ords retain 

spellings from  Old or M iddle English, even though the vow els have shifted. One 

exam ple w ould be the w ord “ peak,” w hich m ost likely w ould have been pronounced 

w ith a short “ e” sound [ɛ] and later like the “ ea” in “ steak” before becom ing the [I] 

sound. No one know s w hy this shif t occurred, though there are theor ies from  

historical linguists. A nother exam ple w ould be the alleged Spanish king w ith a lisp, 

w ho, not w anting to be m ade fun of, required all Spaniards to say the “ s” sound as a 

“ th.” T hus, to this day, according to the legend, all Spaniards speak w ith a lisp. Even 

if it w asn’t overt force, he w as the king after all and em ulation is the greatest form  

of f lattery!

 [based on Applying Linguistics in the Classroom]

著作権保護の観点により、掲載いたしません。
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A .  Som etim es languages change in their phonology, w hich is a little m ore dif ficult 

to explain by language contact alone.

B.  Som etim es this m ay result in changes of one language, but could eventually 

result in the replacing of one language by the other.

C. This contact can be due to com m erce, conf lict, or even com panionship.

D.  Regardless, there is alw ays a trace, no m atter how  discrete, even seem ingly 

invisible.

①　 A  → B → D → C

②　 A  → C → D → B

③　 C → A  → B → D

④　 C → B → D → A

⑤　 C → D → A  → B

【 ５ 】　 Questions （ １ ） and （ ２ ） are based on the follow ing passage. Choose the m ost 

appropriate answ er from  ① to ⑤.

　 　 Once upon a tim e, before the developm ent of m odern plant breeding, it w as only 

in fairy tales that a young lady could ride to a grand ball in a giant pum pkin. Now  

the biggest pum pkins are w ell able to accom m odate several passengers. （ The notion 

of pum pkin transport w as m ade real this year w hen a m an from  M assachusetts put 

an outboard m otor on his hom e-grow n giant and piloted it across Boston Harbor.）

　 　 How  is this biologically or physically possible? A t the opening of this decade, 

grow ers of g iant pum pkins saw  a one-ton pum pkin the w ay runners once saw  the 

four-m inute m ile. But the ton barrier w as crossed in 2012, and record pum pkins have 

gotten larger every year. Surely there m ust be som e m axim um  pum pkin size set by 

the law s of physics and the biology of squashes. Can they just keep getting bigger 

forever?

　 　 Watch out, say som e scientists. Pum pkins could, in theory, get a lot bigger.

　 　 Zachary  Lippm an, a plant biolog ist at Cold Spr ing  Harbor Laboratory, has 

g row n a few  g iant pum pk ins in his day . He’s also an exper t on the em erg ing 

technology know n as gene editing —  a new , precise w ay to m ake custom  changes in 

DNA . Gene editing, using a tool called CRISPR, has been in the new s lately for its 

potential to correct genetic diseases in people, but Lippm an believes that, just as 

著作権保護の観点により、掲載いたしません。
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w ith earlier form s of genetic engineering, the m ore im m ediate applications w ill be in 

agriculture.

　 　 Right now  he’s w orking on applying CRISPR to tom atoes —  tw eaking genes to 

m ake them  bigger, but also to m ake plants that are sim ply m ore prolif ic tom ato 

producers. T he older , m ore trad itional form  of  g ene ed iting  usually  involved 

transferring genes from  one organism  to another. Scientists w ere still reined in by 

w hat nature provided. CRISPR changed that, he said, by allow ing people to alter the 

code letters in DNA  directly and at w ill —  like editing a Word docum ent.

 [based on The Japan Times]

（ １ ）　 Which sum m ary is appropriate for this passage?　 解答番号は２ ０ 。

①　 This story is about using gene editing to turn a great pum pkin into transport.

②　 The text discusses the lim its of pum pkin grow th, questioning w hether they can 

keep getting bigger indef initely, and introduces gene editing as a potential tool 

in agriculture.

③　 The article prim arily focuses on the technological advancem ents in gene editing, 

particularly CRISPR, and its application in correcting genetic diseases in people.

④　 The text is a fairy tale narrative about a young lady riding to a grand ball in a 

giant pum pkin, illustrating the m agic of traditional stories.

⑤　 The passage outlines the developm ent of gene editing technologies, focusing on 

their potential to increase the size of fruits and vegetables beyond natural lim its.

（ ２ ）　 Which statem ent is true?　 解答番号は２ １ 。

①　 The biggest pum pkins now adays are only found in fairy tales.

②　 The record for the largest pum pkin w as never surpassed after 2012.

③　 Gene editing in agriculture is exclusively used for grow ing giant pum pkins.

④　 Zachary Lippm an is utilizing CRISPR for gene editing in tom atoes to enhance 

size and productivity.

⑤　 Before the developm ent of m odern plant breeding, it w as com m on for people to 

use pum pkins for transport.

著作権保護の観点により、掲載いたしません。
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【 ６ 】　 In the follow ing discussion, college students are discussing the topic “ Should 

bottled w ater be banned?” To answ er Question （ １ ） and Question （ ２ ）, choose the 

m ost appropriate statem ent for （ 　 A 　 ） and （ 　 B　 ） from  ① to ⑤ .

Hiroshi: A m ericans consum ed 14.4 billion gallons of bottled w ater in 2019, up 3.6%  from  

2018, in w hat has been a steadily increasing trend since 2010. In 2016, bottled 

w ater outsold soda for  the f irst tim e and has continued to do so every year 

since, m aking it the num ber one packaged beverage in the United States. 2020 

revenue for  bottled w ater w as $61.326 m illion by June 15, and the overall 

m arket is expected to grow  to $505.19 billion by 2028. Globally , about 20,000 

p lastic bottles w ere bought every  second in 2017, the m ajor ity  of  w hich 

contained drinking w ater. M ore than half of those bottles w ere not turned in for 

recycling, and of those recycled, only 7%  w ere turned into new  bottles. In 2013, 

Concord, M A , becam e the f irst US city to ban single-serve plastic w ater bottles, 

citing  env ironm ental and w aste concerns. Since then, m any cities, colleges, 

entertainm ent venues, and national parks have follow ed suit, including San 

Francisco, the University of Verm ont, the Detroit Zoo, and the Grand Canyon 

National Park. Today, let’s discuss this topic: “ Should bottled w ater be banned?” 

What do you think, Keiko?

Keiko: A bout 70%  of  plastic w ater  bottles bought in the United States w ere not 

recycled in 2015, w hich m eans the m ajority end up in landf ills or in the oceans, 

harm ing the ecosystem  and poisoning anim als. Plastic w ater bottles w ere the 

th ir d  m ost com m on ly  collected  tr ash  du r ing  the Ocean  Conser v ancy ’s 

International Coastal Cleanup behind cigarette butts and plastic food w rappers. 

By 2050, estim ates suggest there w ill be m ore plastic w aste by w eight in the 

oceans than f ish. A lm ost all plastic w ater bottles are m ade of polyethy lene 

terephthalate (PET ), the raw  m aterials for w hich are derived from  crude oil and 

natural gas. T he Pacif ic Institute found that producing enough plastic for the 

bottles of w ater consum ed by A m ericans in 2006 took about 17 m illion barrels 

of oil. Since 2006, A m erican consum ption of bottled w ater has increased 65%  

from  8.3 billion gallons in 2006 to 13.7 billion gallons in 2017, increasing the need 

for m ore plastic w ater bottles and thus m ore oil and gas. Betw een 2012 and 

2016, a ban on plastic w ater bottles in 23 US National Parks prevented (per 

year) up to 2 m illion plastic w ater bottles being purchased and up to 111,743 

pounds of PET  being produced. A  nationw ide ban on bottled w ater w ould lead 

著作権保護の観点により、掲載いたしません。
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to an estim ated 68 billion few er plastic w ater  bottles being  m anufactured, 

purchased, used, and discarded.

Hiroshi: So, you are saying that （ 　 Ａ 　 ）.

Keiko: Y es.

Hiroshi: How  about you, Shiro?

Shiro: Bottled w ater is expensive. It can cost betw een 400 to 2,000 tim es m ore than 

tap w ater, four tim es m ore than a gallon of m ilk, and three tim es m ore than a 

g allon of  gasoline. M athem aticians at Penn State University  estim ate that 

spending $20 on a reusable w ater bottle can save the average A m erican up to 

$1,236 a year. For a fam ily of four that am ounts to nearly $5,000. Elim inating  

plastic w ater bottle w aste w ould also save local governm ents m oney. A ccording 

to Food &  Water Watch, US cities can spend over $100 m illion a year to dispose 

of such w aste. California, Oregon, and W ashington spend an estim ated $500 

m illion a year rem oving w aste from  the Pacif ic coastline, including w aste from  

plastic w ater bottles. In San Francisco, w here single-use plastic w ater bottles 

are banned, 31 w ater fountains have been added to public areas w ith 20 m ore 

planned. New  York City, w here M ayor Bill DeBlasio banned single-use w ater 

bottles via executive order in Feb. 2020, has 51 w ater fountains, w ith another 

500 planned by 2025. W ith public fountains easily  available, people can refill 

reusable w ater bottles.

Hiroshi: So, you are saying that （ 　 Ｂ 　 ）．

Shiro: T hat’s right．

 [based on BRITANNICA PROCON.ORG]

（ １ ）　 Which statem ent is the m ost appropriate for （ 　 A 　 ）?　 解答番号は２ ２ 。

①　 increased bottled w ater use in the U.S. has led to reduced PET  production and 

oil consum ption. 

②　 banning bottled w ater w ould reduce w aste and protect the environm ent. 

③　 effective recycling is expected to reduce ocean plastic below  f ish w eight by 

2050. 

④　 banning bottles in National Parks had little im pact on plastic use and PET  

production. 

⑤　 the m ajority of plastic bottles purchased in the U.S. are recycled, aiding in the 

reduction of ocean and landf ill pollution.

著作権保護の観点により、掲載いたしません。
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（ ２ ）　 Which statem ent is the m ost appropriate for （ 　 B　 ）?　 解答番号は２ ３ 。

①　 bottled w ater is m ore cost-ef fective than tap w ater, m ilk, and gasoline. 

②　 Mayor Bill DeBlasio’s executive order in New  York City led to the rem oval of 

all public w ater fountains. 

③　 cities in the U.S. spend relatively little on plastic w ater bottle w aste disposal 

each year. 

④　 the addition of public w ater fountains in cities has not signif icantly im pacted the 

use of reusable w ater bottles. 

⑤　 banning  bottled w ater  w ould save m oney , and public w ater  fountains are 

convenient and plentiful.



－ 11 －

【 ７ 】　 Questions （ １ ） and （ ２ ） are based on the follow ing passage. Choose the m ost 

appropriate answ er from  ① to ⑤.

　 　 Even though hum ans have caused global w arm ing, w e have created technologies to 

help stop it. T hese include electric vehicles, solar and w ind pow er technology, and w aste 

m anagem ent system s. How ever, these ef forts are clearly not enough. Global w arm ing is 

still a serious problem  caused by the greenhouse effect, having too m any greenhouse 

gasses in our atm osphere. T hese gasses include w ater vapor, m ethane, nitrous ox ide, 

ozone and, of course, carbon dioxide （ CO2）. When heated, the m olecules of these gasses 

vibrate and em it heat, thus w arm ing our oceans and causing extrem e w eather, such as 

typhoons, f loods, droughts and heatw aves. W ithout greenhouse gasses, though, the Earth 

w ould get very cold. How ever, w e are em itting too m uch CO2 from  cars, trucks, and 

factories, and polar ice caps are m elting, thus raising sea levels around the planet.

　 　 Hum an activity since the Industrial Revolution has been causing carbon dioxide to 

increase to dangerous levels. From  1750 to the present, it has gone up by about 40% , 

from  280 ppm  （ parts per m illion） to 406 ppm . Typically, about 60%  of CO2 rem ains in the 

atm osphere w hile 40%  is absorbed in our oceans, w hich cover 70%  of our Earth’s surface. 

These w ater m asses have a 50 tim es higher CO2 concentration than the atm osphere.

　 　 The ocean acts as a big pum p that is alw ays absorbing and releasing CO2, w hich, in 

seaw ater, is not a gas. T he CO2 dissolves, separating into ions and solid chalk, CaCO3. 

There are 3 basic steps to this process. Step 1: There is air-sea gas exchange. In the top 

layer of the ocean, plankton m oves w ith the ocean currents and absorbs CO2 from  the 

air. This is called “ photosynthesis.”

　 　 Step 2: T hen there is net uptake. T he CO2 is taken into the ocean to a depth of 

betw een 200 and 3800 m , crossing the therm ocline. The therm ocline is the layer of w ater 

betw een w arm  and cool w ater. Step 3: Respiration and decom position occurs. T his is 

w hen the plankton breathes out CO2, thus releasing it back into the atm osphere. This 

com pletes the cycle, w hich is continuous. How ever, our oceans are becom ing w arm er, and 

this presents a danger —  as the ocean tem perature goes up, the oceans hold less CO2.

　 　 Researchers have been studying w hether or not it is possible to pum p CO2 directly 

into the deep ocean using ships w ith long pipes. In theory, the oceans could absorb a lot 

of CO2, but it is vital to keep the process sustainable. T oo m uch CO2 w ould destroy their 

delicate balance of biodiversity. M oreover, it is not a natural m ethod and m ay cause 

heavy  cur r ents. T herefore, w e have to think  “ out of  the box ,” and low er ing  CO2 

em issions in our atm osphere is a better option. One exam ple m ay be setting a day of the 

著作権保護の観点により、掲載いたしません。
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w eek w hen all factor ies m ust close and vehicles cannot be driven except in cases of 

em ergency. This probably w on’t low er CO2, but it w ill clean our air, naturally. Let’s give 

the Earth a chance to clean itself.

 [based on Science Adventures]

F igure 1

（ １ ）　 Based on the passage and Figure 1, w hich statem ent is true?　 解答番号は２ ４ 。

①　 The three parts of air-sea gas exchange are photosynthesis, net ocean uptake, 

and respiration and decom position.

②　 CO2 dissolves in the ocean form ing solid chalk, plankton consum es this chalk, 

and then the chalk settles to the ocean f loor.

③　 CO2 is absorbed by sea creatures, converted into oxygen, and then released 

back into the atm osphere.

④　 The ocean releases CO2 into the air, w here it is absorbed by clouds and then 

rains back into the ocean.

⑤　 T he ocean absorbs CO2 and  r eleases it into the atm osphere as oxygen, 

contributing to a decrease in global w arm ing.

著作権保護の観点により、掲載いたしません。

著作権保護の観点により、
掲載いたしません。
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（ ２ ）　 Which of the follow ing statem ents is correct according to the passage?  

解答番号は２ ５ 。

①　 There has been a 40%  increase of CO2 from  280 ppm  to 406 ppm ; one strategy 

is to pum p CO2 directly into the deep ocean.

②　 There has been a 50%  increase of CO2 from  300 ppm  to 450 ppm ; one strategy 

is to increase the use of solar and w ind pow er.

③　 There has been a 40%  increase of CO2 from  280 ppm  to 406 ppm ; one strategy 

is to have a day  w hen factor ies close and vehicles are not used except in 

em ergencies.

④　 There has been a 30%  increase of CO2 from  250 ppm  to 325 ppm ; one strategy 

is to plant m ore trees globally.

⑤　 The increase from  280 ppm  to 406 ppm  is about 30% ; one strategy is to create 

artif icial clouds to absorb excess CO2.

【 ８ 】　 Questions （ １ ） and （ ２ ） are based on the follow ing passage. Choose the m ost 

appropriate answ er from  ① to ⑤.

　 　 M arco Polo （ 1254–1324） w as born in Venice, Italy. His father, N iccolo Polo, w as a 

businessm an, so Marco w as educated in business skills, as w ell as foreign languages.

　 　 Niccolo Polo and his brother, M arco’s uncle Matteo, m ade their m oney by traveling 

great distances to buy and sell goods. T heir first Eastern journey w as m ade in 1260, 

w hen M arco w as still too young to go w ith them . From  Venice, they traveled to the 

great city of Constantinople near the Black Sea, and from  there m ade their w ay across 

parts of Russia to China, w hich w as then ruled by Em peror Kublai Khan （ 1215–1294）, 

grandson of Genghis Khan. In Beijing, the Em peror w as delighted to m eet them  and hear 

their stories of faraw ay lands. A fter giving them  expensive gifts, he sent them  back to 

Europe w ith m essages of peace for the Pope in Rom e and requests for priests to teach 

him  and his people m ore about Christianity. Kublai Khan also m ade them  prom ise to 

return.

　 　 The Polo brothers arrived back in Venice in 1269, and rem ained there for tw o years 

before deciding to return, m ostly  hoping to becom e as r ich as kings. On this second 

journey , they took N iccolo’s son M arco, w ho w as now  seventeen years old. On the 

journey  back to Beijing , they  took tw o pr iests to help teach Kublai Khan about 

Christianity but, after entering countries in the m idst of civil w ar, the priests w ere as 
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terrif ied as m ice and scurr ied hom e. M ore dif ficulties follow ed and the journey took 

three-and-a-half years. F inally , they once again appeared before the Em peror. Kublai 

Khan w as im m ediately im pressed w ith young M arco w ho becam e one of his favorites. 

The boy w as not only a good storyteller but he w as also a quick learner, easily picking 

up several dialects in both the Chinese and M ongol languages.

　 　 For  tw enty-one years, the Polos rem ained in China and rose to posts of  g reat 

responsibility, for exam ple, designing catapults to w in the siege of X ianyang. M arco w as 

appointed a governm ent of ficial in the city of Yangzhou for three years and undertook 

dangerous journeys for Kublai Khan throughout China and as far as Burm a and India. 

His favorite place in China w as the city of Hangzhou, w ith its tw elve thousand bridges 

and canals like a Venice of the East. But f inally, the Polos decided it w as tim e to leave 

before the old Em peror died. Kublai Khan w as sorry to see them  go but let them  travel 

w ith one last duty on their w ay hom e: to deliver a princess to her new  husband in Persia.

　 　 The trip w as long and dangerous w ith sailors dying like f lies— six hundred in all lost 

their lives to disease and pirate attacks. T he Polos w ere lucky to m ake it hom e alive in 

1294, but w ere so dirty and w orn out that their ow n relatives could not recognize them . 

Fortunately, they had sew n countless precious jew els into their robes and w ere w ealthy 

on their  return to Venice. Four  years later , w hen M arco Polo w as captured and 

im prisoned after one of Venice’s w ars w ith Genoa, he dictated his adventures to another 

prisoner, a w riter of rom ances called Rustichello of Pisa. The book of the travels becam e 

an im m ediate bestseller and brought great fam e to M arco Polo.

　 　 When M arco Polo w as old and ready to die, a priest cam e to his bedside and asked 

him  about the m any unbelievable stories he had told in his book. Did he w ant to adm it 

his stories w ere all lies? M arco Polo shook his head and replied, “ I have not told half of 

w hat I saw  because no one w ould have believed m e.”

 [based on Read and Think!]
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（ １ ）　 What w ere the key aspects of Marco Polo’s early life and his f irst journey to the 

East?　 解答番号は２ ６ 。

①　 Marco Polo w as born in Venice and educated in business and foreign languages; 

he f irst traveled to the East alone at the age of 17. 

②　 M arco Polo w as born in I taly  and raised in a fam ily  of explorers; his f irst 

journey to the East w as a diplom at for the Venetian governm ent at the age of 

20. 

③　 M arco Polo w as born in Venice, Italy, and m ade his f irst journey to the East 

w ith his m other and brother w hen he w as 17. 

④　 M arco Polo w as born in Venice, becam e a sailor at a young age, and his f irst 

journey w as to A frica and then to China. 

⑤　 M arco Polo w as born in Venice, learned business skills and languages, and 

joined his father and uncle on their second journey to China at the age of 17.

（ ２ ）　 W hat w ere M arco Polo’s signif icant contr ibutions in China, and how  did h is 

journey back to Venice unfold?　 解答番号は２ ７ 。

①　 M arco Polo w as a governm ent off icial in Y angzhou, traveled extensively for 

Kublai Khan, and returned w ith great w ealth sew n into his robes.

②　 M arco Polo becam e a m ilitary advisor to Kublai Khan, led several successful 

cam paigns, and returned to Venice w ith a large arm y.

③　 Marco Polo established trade routes betw een China and Europe, and returned 

to Venice w ith a f leet of m erchant ships loaded w ith spices.

④　 Marco Polo taught Christianity in China, becam e a close advisor to Kublai Khan, 

and returned to Venice after m arrying a Chinese princess.

⑤　 M arco Polo w orked as a translator for  Kublai Khan, discovered several new  

islands in the Pacif ic, and returned to Venice w ith a collection of exotic anim als.
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２ 　 Questions （ １ ） to （ ３ ） are based on the follow ing passage. Choose the m ost 

appropriate answ er from  ① to ⑤.

T op-dow n and bottom -up processing

　 　 These are com plem entary w ays of processing a text. T hey are both used w henever 

w e read; som etim es one predom inates, som etim es the other, but both are needed. A nd, 

though norm ally unconscious processes, both can be adopted as conscious strategies by a 

reader approaching a dif ficult text.

T he top-dow n approach

　 　 In top-dow n processing, w e draw  on our ow n intelligence and exper ience —  the 

predictions w e can m ake, based on the schem ata w e have acquired —  to understand the 

text. A s w e saw , this kind of processing is used w hen w e interpret assum ptions and 

draw  inferences. We m ake conscious use of it w hen w e try to see the overall purpose of 

the text, or get a rough idea of the pattern of the w riter’s argum ent, in order to m ake a 

reasoned guess at the next step (on the grounds that having an idea of w hat som ething 

m ight m ean can be a great help in interpreting it). 

　 　 We m ight com pare this approach to an eagle’s eye view  of the landscape. From  a 

great height, the eagle can see a w ide area spread out below ; it understands the nature 

of the w hole terrain, its general pattern and the relationships betw een various parts of it, 

far better than an observer on the ground. 

　 　 A  reader adopts an eagle’s eye view  of the text w hen he considers it as a w hole and 

relates it to his ow n know ledge and experience. This enables him  to predict the w riter’s 

purpose, the likely trend of the argum ent and so on, and then use this fram ew ork to 

interpret dif ficult parts of the text. T he top-dow n approach gives a sense of perspective 

and m akes use of all that the reader brings to the text: prior know ledge, com m on sense, 

etc, w hich have som etim es been undervalued in the reading class. 

T he bottom -up approach 

　 　 In bottom -up processing, the reader builds up a m eaning from  the black m arks on 

the page: recognizing letters and w ords, w orking out sentence structure. We can m ake 

conscious use of it w hen an initial reading leaves us confused. Perhaps w e cannot believe 

that the apparent m essage w as really w hat the w riter intended; this can happen if our 

w orld know ledge is inadequate, or if the w riter’s point of view  is very dif ferent from  our 

ow n. In that case, w e m ust scrutinize the vocabulary and syntax to m ake sure w e have 
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grasped the plain sense correctly. Thus bottom -up processing can be used as a corrective 

to ‘ tunnel vision’ (seeing things only from  our ow n lim ited point of view ). 

　 　 Our im age of bottom -up processing m ight be a scientist w ith a m agnify ing g lass 

exam ining the ecology of a transect —  a tiny part of the landscape the eagle surveys. 

　 　 The scientist develops a detailed understanding of that one little area (w hich m ight 

represent a sentence in the text); but full understanding only com es if this is com bined 

w ith know ledge of adjacent areas and the w ider terrain, so that their  effects on one 

another can be recognized. In other w ords, bottom -up and top-dow n approaches are used 

to com plem ent each other. 

T he interaction of  top-dow n and bottom -up processing 

　 　 A lthough logically w e m ight expect that w e ought to understand the plain sense if 

w e are to understand anything else, in practice a reader continually shifts from  one focus 

to another, now  adopting a top-dow n approach to predict the probable m eaning, then 

m oving to the bottom -up approach to check w hether that is really w hat the w riter says. 

T his has becom e know n as interactive reading. Both approaches can be m obilized by 

conscious choice, and both are im portant strategies for readers. 

T he r eader’s purpose and the w r iter’s purpose

　 　 M ost of us are accustom ed to thinking that m eaning is som ehow  located in the text, 

w aiting for us to uncover it; and, for convenience, this is how  I shall often w rite in this 

book. Yet it is only partly true. A s w e have seen, the readers them selves contribute to 

the m eaning they derive from  text. 

　 　 W e all have dif ferent purposes in reading, dif ferent opinions, backgrounds and 

experiences, and thus dif ferent schem ata. Inevitably w e all get som ething dif ferent from  

a text. T he dif ferences m ay be slight: m ost of us w ould not interpret a train tim etable or 

a recipe very dif ferently, though som e m ight do so m ore accurately than others. But they 

m ay be acute; for  instance, readers of  var ious political opin ions m ight react very 

dif ferently to a polem ical tract; and you m ight hate a poem  I love. 

　 　 There is a lot of interest currently in this issue: if dif ferent readers understand a 

text dif ferently, w hose m eaning is the ‘ real’ m eaning? Do w e have to ask the w riter 

w hat she m eant? W hat if she has forgotten? In the end, our only resource is active 

interrogation of the text. Fortunately, the m eaning of m any texts is not in dispute; m ost 

readers agree w hat the recipe or the train tim etable m ean. W ith m ore controversial 

texts, w e m ay have to accept the view s of readers w ith the best specialist know ledge, or 
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the greatest ability to provide evidence for their interpretation. Later in the book, w hen I 

w rite of ‘ the’ m eaning of the text, as if there could be no doubt about it, this consensus 

view  of the m eaning is w hat I have in m ind. Where there is w idespread disagreem ent, 

w e m ust accept that various interpretations are possible and even (typically w ith poetry, 

for instance) enriching, and w e can use the opportunity to explore them  all. 

　 　 M any texts used in class belong to the uncontroversial group, but there is alw ays 

the possibility  that a student w ill see things dif ferently  from  the teacher. W hen that 

happens, it is only reasonable to pause and f ind out w hy. Occasionally students notice 

things that teachers have overlooked. Som e dif ferent interpretations arise from  ignorance 

or carelessness, others from  the reader’s reasons for reading. The teacher’s task is to 

elim inate the form er, but not the latter: to help students see w hat the w riter intended (as 

far as that can be established), but not to expect everyone to agree w ith it, since good 

readers do not allow  them selves to be m anipulated by w riters. We m ight indeed def ine a 

good reader as one w ho alw ays interprets a text as the w riter intended —  except w hen 

he chooses not to. 

　 　 Writers generally  have fair ly  clear purposes w hen they w rite, and have in m ind 

(consciously or not) certain target readers: the w riter of a carpentry m anual does not try 

to m ake it accessible to young children. I f w e are not am ong the target readers, w e m ust 

not com plain if the book does not suit us. On the other hand, w e are entitled to oppose 

the assum ptions the w riter m akes, or reject the position she tries to m ake us adopt. (This 

is often referred to as ‘ resisting reading’.) In this book, how ever, our prim ary aim  is to 

consider the skills a reader needs to m ake sense of a text m ore or less as the w riter 

intended. This is not to deny the im portance of personal response, but to assert that to 

be entitled to disagree w ith a text, w e m ust f irst understand it. 

 [based on TEACHING READING SKILLS in a foreign language]
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（ １ ）　 How  is the top-dow n approach described in the passage?　 解答番号は２ ８ 。

①　 It involves using one’s background know ledge to predict the text’s m eaning. 

②　 I t focuses on understanding  the tex t by  exam ining  indiv idual w ords and 

sentences. 

③　 It requires sw itching betw een predicting m eaning and checking specif ic details. 

④　 It is based on building a m eaning from  the text’s basic elem ents.

⑤　 It requires reading the w hole text at once from  a high place.

（ ２ ）　 What should the teacher do w hen a student sees things dif ferently from  him ?　   

解答番号は２ ９ 。

①　 Ignore the student’s perspective and m ove on w ith the lesson. 

②　 Pause and explore the reason behind the student’s interpretation. 

③　 Correct the student im m ediately to avoid confusion. 

④　 A ccept all interpretations w ithout discussion.

⑤　 Help the student see w hat the w riter intended w ithout dem anding agreem ent.

（ ３ ）　 What is the prim ary aim  of the book m entioned in the passage?　 解答番号は３ ０ 。

①　 To explore dif ferent interpretations of texts. 

②　 To consider the skills needed to m ake sense of a text as the w riter intended. 

③　 To assert the im portance of personal response in reading. 

④　 To uncover the hidden m eaning of texts.

⑤　 To f ind the one true m eaning of a w riter’s w ords.


